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Generation Z, as digital natives, experiences significant 

transformations in how they access, interpret, and engage 

with Islamic knowledge within rapidly evolving digital 

environments. This shift creates an urgent need to reformulate 

Islamic studies methodologies to align with their learning 

characteristics and digital behaviours. This study aims to 

explore the conceptual foundations, methodological 

orientations, and practical strategies for developing a Digital 

Islamic Studies framework relevant to Generation Z. This 

research employs a library research design and a content 

analysis approach, examining scholarly literature on Islamic 

education, digital culture, and Generation Z learning patterns. 

Data were collected through documentation and analysed 

using thematic categorisation and interpretative synthesis. 

The findings reveal that digital platforms such as TikTok, 

Instagram, and YouTube function as primary epistemic spaces 

for Generation Z, reshaping religious authority, learning 

preferences, and modes of value internalisation. However, 

significant challenges remain, including misinformation, 

limited educator digital competence, a lack of structured 

digital literacy frameworks, and algorithm-driven biases. The 

study also highlights the need to integrate interactive, 

multimodal, and collaborative learning approaches to 

enhance engagement and comprehension. This research 

implies that Islamic studies must adopt an adaptive, 

interdisciplinary, and digitally integrated methodology to 

remain relevant in the contemporary era. Strengthening 

religious digital literacy and developing platform-aware 

pedagogical strategies are essential to ensure the accuracy, 

integrity, and meaningful transmission of Islamic knowledge 

among Generation Z. 
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INTRODUCTION 

Generation Z (born approximately between 1997 and 2012) has grown as digital natives 

who have never experienced a world without the internet, social media, and advanced 

technological devices (Agárdi & Alt, 2024; Rosenberg et al., 2025). In the context of Islamic 

studies, this condition significantly shapes how they access, interpret, and engage with 

religious knowledge (Ahmad Kusaini et al., 2024; Chande, 2023). Many Gen Z individuals now 

consume Islamic content through platforms such as TikTok, YouTube, and Instagram, not only 

as passive audiences but also as active content creators (Humaida et al., 2025; Murniasih et al., 

2024). Previous studies highlight that digital platforms have transformed traditional patterns 

of religious learning and authority, signaling the need for methodological updates within 

Islamic studies to remain relevant in the digital era. At the same time, the rapid flow of online 

information—often mixed with misinformation and misinterpretation—underscores the 

importance of developing Islamic digital literacy to guide Gen Z in navigating religious content 

responsibly. 

The urgency to examine the methodology of digital Islamic studies arises from several key 

gaps (Pripoae-Şerbănescu & Maţoi, 2023; Restalia & Khasanah, 2024). First, there is a 

methodological limitation in the field, as traditional approaches to Islamic studies tend to be 

text-focused and confined to classroom settings (Oktavianto et al., 2026). In contrast, ongoing 

digital transformation has generated a new epistemic landscape that requires interdisciplinary 

and technology-integrated approaches (He et al., 2026; Zhang & Dong, 2024). Second, 

Generation Z faces difficulties in identifying reliable religious information due to the vast and 

unfiltered nature of online content (Japheth et al., 2025). Third, the emergence of digital 

preachers and algorithm-driven dissemination of religious messages introduces new forms of 

religious authority (Ogugbuaja & Akpan, 2026), necessitating deeper investigation into how 

these developments influence young people’s understanding of Islam. 

Existing literature also indicates that Generation Z prefers learning styles that are rapid, 

visual, and interactive, which differ considerably from those of previous generations (Agustin 

& Kistoro, 2024; Latipah, 2024; Lopez et al., 2023; Muhith et al., 2023; Muttaqin et al., 2025). 

Studies in digital religion demonstrate that religious experiences are increasingly shaped by 

online rituals, virtual communities, and algorithmic content distribution (Campbell & Evolvi, 

2020; Evolvi, 2022; Papakostas, 2026; Turner & Gurenlian, 2023). These shifts underline the 

importance of developing methodological frameworks that integrate digital ethnography, 

social media analysis, and data-driven research methods to examine contemporary Islamic 

practices. 

Nevertheless, despite increasing scholarly attention to digital Islamic practices, there is 

still a lack of systematic methodological discussions that specifically address Generation Z 

(Nihayaty, 2024; Tang et al., 2026; Waldan et al., 2025). Most existing studies focus on aspects 

such as digital preaching, online da'wah creativity, or educational adaptation, but rarely 

propose comprehensive methodological frameworks tailored to understanding Gen Z’s digital 

religious experiences. This study aims to address this gap by outlining the conceptual, 

epistemological, and methodological foundations required for conducting Islamic studies in 

the digital era. 

The main objective of this article is to develop a methodological model for digital Islamic 

studies that is theoretically robust, practically relevant, and aligned with the characteristics of 

Generation Z. This research contributes both theoretically—by presenting a structured 

methodological framework—and practically—by offering guidance for educators, researchers, 

and digital preachers in designing effective learning strategies, enhancing digital literacy, and 



Attaqwa: Journal of Islamic Education: Vol. 22, 1 (March 2026) 77 of 95 

 

Humaida et al / Digitalizing Islamic Education: Developing a Methodological Model for Generation Z Learners 

ensuring that Islamic messages conveyed through digital platforms remain accurate, balanced, 

and meaningful for contemporary youth. 

METHODS  

Using a library research strategy, this study focuses on a methodical, critical analysis of 

academic material on Digital Islamic Studies and the unique traits of Generation Z. This 

approach enables the researcher to synthesise current information and build a thorough 

theoretical framework, making it especially appropriate for investigating conceptual and 

methodological changes. The study uses a content analysis method to identify, categorise, and 

evaluate recurrent ideas, patterns, and themes in scholarly texts and documented sources, in 

order to assist this goal. 

Peer-reviewed journal articles, academic books on research methods, scholarly papers, 

and scientific publications on Islamic studies, digital culture, and Generation Z’s learning 

habits comprise the main data sources. To ensure the inclusion of current viewpoints relevant 

to modern digital contexts, this study also draws on reliable digital resources and reputable 

online periodicals. Together, these sources help create a solid theoretical framework that is 

sensitive to context. 

Documentation procedures were used to collect data, which involved a methodical 

process of choosing, arranging, and evaluating pertinent material. To ensure the analysis is 

based on trustworthy, up-to-date scholarship, each source was assessed for academic 

credibility, thematic relevance, and recent publication. This meticulous selection procedure 

enhances the study’s validity and supports the development of a robust methodological model. 

Three interconnected steps comprised the data analysis process. The first step in the data 

selection process was to filter and extract key information on the influence of digitalisation and 

methodological changes in Islamic studies. The second method was thematic classification, in 

which the chosen data were methodically arranged into key analytical themes, such as the 

evolution of religious authority in digital environments, Generation Z learning traits, and 

digital epistemology. The third step was interpretation and synthesis, in which the classified 

results were analysed critically and combined to create a logical methodological framework 

that captures the dynamics of Islamic studies in the digital age. 

Because it allows for a thorough, in-depth, and theoretically grounded investigation of the 

topic, the combination of library research and content analysis is considered particularly 

appropriate for this study. This methodological approach offers a solid foundation for 

developing a framework that is sensitive to the demands, behaviours, and learning styles of 

Generation Z, while also making it easier to identify key issues and new opportunities in Digital 

Islamic Studies.. 

FINDINGS AND DISCUSSION 

The findings of this study, derived from library research and content analysis, 

demonstrate that the characteristics of Generation Z as digital natives significantly influence 

the direction and form of digital Islamic studies methodologies. The literature reviewed 

consistently shows that Gen Z responds more effectively to learning approaches that are visual, 

interactive, and collaborative. According to (Rafsanjani et al., 2024), this generation prefers 

learning environments that integrate experiential and technology-based interactions, 

indicating that traditional Islamic learning models centered on textual explanations and 

conventional lectures require substantial adaptation. These findings highlight the need to shift 
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Islamic studies toward methodologies that facilitate both the transmission of knowledge and 

the internalization of values in forms aligned with digital realities. 

The results also reveal that digital platforms serve as the primary sources of Islamic 

knowledge for Generation Z. (Yilmaz, 2025) found that platforms such as Instagram, YouTube, 

and TikTok are the most effective channels for delivering Islamic messages to Gen Z due to 

their concise, visual, and mobile-friendly nature. However, the dominance of digital media also 

comes with challenges, including the risks of misinformation, competition with entertainment 

content, and varying levels of digital literacy among learners and preachers (Anthonysamy & 

Sivakumar, 2022; Georgopoulou et al., 2025). These challenges reinforce the importance of 

integrating religious digital literacy into contemporary Islamic studies methodologies. 

The analysis further shows that learning preferences and behaviors among Gen Z differ 

significantly from previous generations. While earlier generations relied heavily on textual and 

auditory forms of learning, Gen Z requires dynamic, visually driven, and fast-paced materials. 

To illustrate these generational shifts, the comparative data highlight differences in learning 

styles, preferred information sources, and the nature of religious engagement across 

generations. This comparison underscores Gen Z’s reliance on digital ecosystems as both 

learning spaces and spaces for constructing religious identity. 

In addition, the literature indicates a clear methodological gap. Many existing studies 

focus solely on the use of technology in Islamic education but rarely address the development 

of systematic methodological frameworks specifically tailored to digital religious phenomena. 

(Rafsanjani et al., 2024) identify teacher competency gaps in using digital platforms, while 

(Yilmaz, 2025) notes the absence of well-structured digital da’wah guidelines. These gaps point 

to the need for a more coherent methodological model that integrates digital media analysis, 

pedagogical innovation, and ethical considerations. 

Overall, the study’s findings affirm four major directions that must guide the development 

of digital Islamic studies methodologies: (1) integration of digital media as legitimate sources 

and tools of learning; (2) adoption of interactive and collaborative approaches aligned with Gen 

Z learning characteristics; (3) strengthening of religious digital literacy to mitigate risks of 

misinformation; and (4) formulation of new methodological frameworks capable of addressing 

the epistemological and pedagogical challenges of the digital era. These findings provide the 

foundation for the deeper analytical discussion presented in the subsequent section. 

Table 1. Key Research Findings 

 

Aspect Description of Findings Implications 

Digital Platforms 

as Primary 

Sources 

TikTok, Instagram, and YouTube 

serve as the main epistemic spaces 

for Generation Z in acquiring 

Islamic knowledge 

Integration of digital platforms into 

Islamic learning methodologies is 

essential 

Shift in Religious 

Authority 

Authority shifts from traditional 

scholars to influencers and digital 

content creators 

The need to strengthen critical 

digital literacy to evaluate credible 

sources 

Generation Z 

Learning 

Characteristics 

Gen Z prefers visual, interactive, 

fast-paced, and collaborative 

learning environments 

Adoption of multimodal and 

participatory teaching approaches 

Methodological 

Gap 

Traditional Islamic studies remain 

text-centered and insufficiently 

adaptive to digital transformation 

Development of contextual and 

adaptive Islamic studies 

methodologies is required 
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Misinformation 

Challenges 

The spread of inaccurate or 

decontextualized religious content 

in digital media 

Strengthening religious digital 

literacy is crucial 

Educator 

Competency Gap 

Many educators lack sufficient 

digital skills and technological 

competence 

Training and capacity building for 

teachers are necessary 

Algorithmic 

Influence 

Algorithms shape information 

consumption and create potential 

echo chambers 

Promoting algorithmic awareness 

and critical thinking among learners 

Nonlinear 

Learning Patterns 

Gen Z learns in fragmented and 

non-sequential ways due to digital 

exposure 

The need for structured and guided 

learning frameworks 

Opportunities of 

Digitalization 

Digital media expand access and 

dissemination of Islamic 

knowledge globally 

Can be leveraged to enhance 

inclusive and wide-reaching Islamic 

education 

Need for New 

Methodology 

An interdisciplinary approach 

combining media, technology, and 

pedagogy is required 

Foundation for developing Digital 

Islamic Studies as a new field 

 

 

Relevance of Digital Islamic Studies Methodology to the Characteristics of Generation Z 

The relevance of developing a digital Islamic studies methodology lies in the unique 

characteristics of Generation Z, who have grown up entirely within a digital ecosystem. This 

generation’s constant exposure to technology has shaped their cognitive tendencies toward 

immediacy, interactivity, and visual consumption. Studies such as (Rafsanjani et al., 2024) 

reveal that Gen Z learners prefer multimodal learning formats that combine text, visuals, and 

audiovisual stimuli. These preferences contrast sharply with traditional Islamic learning 

models that emphasize textual memorization and long-form lectures. As a result, conventional 

methodologies often fail to effectively engage Gen Z or facilitate deep conceptual 

understanding. The cognitive shift introduced by digital immersion therefore necessitates 

updated methodological approaches (Partarakis & Zabulis, 2024). Such approaches must 

recognize Gen Z’s digital habits as foundational rather than peripheral to their learning 

experiences. 

This relevance becomes clearer when examined through the lens of contemporary learning 

theories such as connectivism. Connectivism asserts that learning in the digital era occurs not 

solely through internal cognitive processes but through networks of digital information, 

communities, and technological tools (Goldie, 2016). Generation Z exemplifies this theory 

because they construct religious understanding from diverse digital sources rather than relying 

exclusively on teachers or printed texts (Makransky & Petersen, 2021). Their religious 

knowledge is shaped by interactions with influencers, comment sections, algorithmic feeds, 

and viral content (Savin-Baden, 2008). These decentralized learning pathways challenge 

traditional Islamic epistemology, which is grounded in hierarchical knowledge transmission. 

Therefore, the methodology of Islamic studies must accommodate distributed learning 

environments while preserving the integrity of Islamic knowledge (Sahin, 2018). Aligning 

methodology with connectivist principles strengthens Islamic studies’ relevance for digitally 

networked learners. 
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The shift toward multimodal and networked learning also impacts how Islamic values are 

internalized by Generation Z. Traditional Islamic pedagogy relies heavily on personal 

modeling (uswah hasanah), gradual mentoring, and embodied interaction between teacher and 

student. However, Gen Z increasingly encounters Islamic values through digital narratives, 

short videos, memes, and online testimonials. These formats can convey ethical messages 

quickly but may lack depth or contextual nuance. Consequently, educators must consider how 

to translate traditional pedagogical values into digital forms that remain spiritually 

substantive. This translation is essential to prevent the oversimplification of Islamic teachings. 

A methodology designed for Gen Z must therefore integrate digital expressiveness with the 

moral and spiritual intents of classical Islamic pedagogy (Rozikin, 2025). 

Moreover, the rise of self-directed digital religious learning highlights the importance of 

methodological adaptation. Generation Z often searches for religious answers independently 

through Google, TikTok, or YouTube rather than consulting scholars directly (Ilbury & Walcott, 

n.d.; Rosdiana et al., 2026; Tuna et al., 2023). While this behavior fosters autonomy and 

curiosity, it also exposes learners to misinformation, decontextualized interpretations, and 

ideologically biased content. The absence of scholarly guidance increases the risk of forming 

fragmented or inconsistent religious frameworks. Islamic studies methodologies must 

therefore incorporate digital literacy training to help Gen Z critically evaluate online religious 

content. Such literacy includes assessing credibility, verifying sources, and recognizing 

manipulated or sensationalized religious narratives. Ensuring these competencies strengthens 

the reliability of Gen Z’s religious knowledge construction. 

Another factor contributing to this methodology’s relevance is Gen Z’s preference for 

collaborative and participatory learning environments. This generation is accustomed to social 

media interactions in which users like, comment, share, and co-create knowledge. These 

interactive practices align with theories of social constructivism and dialogical learning, which 

emphasize collective meaning-making. Integrating such collaborative digital tools into Islamic 

studies can enhance engagement and deepen comprehension. For example, digital discussion 

forums, collaborative annotation tools, or peer-reviewed online reflections can foster shared 

understanding of Islamic concepts. These strategies also reflect the communal dimension of 

Islamic learning while situating it within contemporary technological contexts. Therefore, 

participatory digital methods are vital for aligning pedagogy with Gen Z’s social learning 

norms. 

Generation Z’s experiential digital behavior further underscores the necessity of a 

modernized Islamic studies methodology (Arif et al., 2025; Hamzah et al., 2023). They learn not 

only through content consumption but through active digital expression such as storytelling, 

content creation, and online reflection. These practices offer unique opportunities to apply 

Islamic teachings to real-life digital scenarios, such as ethics in online communication or Islamic 

perspectives on digital citizenship. By incorporating experiential digital activities, Islamic 

studies can become more relevant to the lived experiences of Gen Z. Such activities also 

promote self-reflection and moral reasoning within digital contexts. Therefore, the 

methodology must integrate digital experiential learning to connect Islamic principles with 

contemporary youth realities. This alignment reinforces both cognitive engagement and 

spiritual development. 

Digital platforms also influence how Generation Z encounters religious messages, making 

platform literacy an essential component of Islamic studies methodology. Platforms such as 

TikTok and Instagram prioritize short, visually stimulating content that often frames Islamic 

teachings in simplified narratives. While these narratives can spark interest, they may distort 
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complex theological issues if not contextualized properly. Understanding how platforms shape 

message delivery allows educators to design content that remains accurate while appealing to 

Gen Z’s visual preferences. This awareness also helps students recognize the role of digital 

architecture in shaping religious perception. Thus, platform-conscious methodology ensures 

that Islamic teachings retain depth in an environment optimized for brevity. 

Another important dimension is the nonlinear learning pattern that characterizes Gen Z’s 

digital habits. Unlike traditional learning, which progresses from foundational to advanced 

topics, digital learning often exposes students to advanced or controversial concepts 

prematurely through algorithmic recommendations. This exposure can create confusion or lead 

to misinterpretation when foundational concepts have not been understood. Islamic studies 

must therefore develop methodological structures that help students organize and sequence 

digital knowledge appropriately. Such structures may include digital learning maps, concept 

hierarchies, or guided thematic modules. By providing coherent learning pathways, 

methodologies can mitigate conceptual fragmentation and enhance comprehension. This 

approach ensures that Gen Z’s digital learning aligns with Islamic epistemological coherence. 

Furthermore, the demand for immediate relevance and practical applicability among Gen 

Z influences how Islamic studies should be taught. This generation often evaluates content 

based on its personal usefulness, emotional resonance, or direct connection to real-life concerns. 

As a result, Islamic studies methodology must present teachings in ways that clearly 

demonstrate their relevance to contemporary challenges such as identity formation, online 

ethics, and mental well-being (Rekan et al., 2025; Wahyuni et al., 2024; Yuliana et al., 2025). 

Providing practical digital examples can bridge abstract theological ideas with concrete 

experiences. This relevance-driven approach strengthens students’ motivation and deepens 

their connection to Islamic values. Therefore, methodological reform is essential for meeting 

Gen Z’s expectations of meaningful religious learning. 

In conclusion, the relevance of a digital Islamic studies methodology for Generation Z 

stems from fundamental transformations in cognition, learning behavior, media engagement, 

and value internalization. Traditional methodologies no longer align with the dominant digital 

realities that shape Gen Z’s religious understanding. By integrating digital literacy, multimodal 

learning, collaborative tools, platform awareness, and epistemological structure, Islamic 

studies can regain pedagogical effectiveness. Such methodological alignment ensures that 

Islamic teachings remain intellectually robust and spiritually meaningful within digital 

ecosystems. Ultimately, these adaptations enable Islamic education to guide Gen Z more 

effectively in navigating their digital religious experiences. A responsive methodology 

therefore serves as both a pedagogical advancement and a necessity for preserving Islamic 

knowledge in the digital age. 

 

Integration of Digital Platforms and Their Implications for Islamic Studies 

The integration of digital platforms into the religious experiences of Generation Z 

represents a transformative shift in how Islamic knowledge is accessed, interpreted, and 

disseminated. These platforms—such as TikTok, Instagram, YouTube, and Twitter—function 

not merely as communication tools but as primary epistemic spaces for learning. (Yilmaz, 2025) 

notes that short-form religious content has become highly influential among Gen Z due to its 

immediacy, visual appeal, and digestibility. This shift challenges traditional Islamic 

instructional formats that rely on lengthy discourses and text-heavy explanations. The 

dominance of digital platforms underscores the need for Islamic studies methodologies to 

adapt to the technological realities of young learners. Without such adaptation, Islamic 
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education risks losing relevance in the lives of digital-native Muslims. Therefore, integrating 

platform-based approaches is essential for ensuring the continuity of Islamic learning. 

Digital platforms also reshape the concept of religious authority for Generation Z, making 

the integration of platform analysis crucial for Islamic studies methodology. Unlike previous 

generations who relied on scholars and formal institutions, Gen Z often turns to influencers, 

content creators, and popular figures for religious guidance (Devi & Neviyarni, 2025). This 

demonstrates the workings of mediated religion, where media act as filters and framers of 

religious messages. Such a shift can weaken traditional scholarly structures if not addressed 

thoughtfully. Islamic studies must therefore develop methodological tools to analyze how 

digital personalities shape religious perception. Understanding this shift enables educators to 

reinforce credible authority without dismissing the digital spaces Gen Z inhabits. Thus, 

platform-aware methodology is essential for sustaining the integrity of religious knowledge. 

The integration of digital platforms expands methodological possibilities for scholarly 

inquiry within Islamic studies. Researchers can now use content analysis, digital ethnography, 

and discourse analysis to study patterns of religious communication online. These methods 

allow scholars to examine comment sections, viewer interactions, and viral dissemination 

patterns to understand contemporary religious behavior (Lai et al., 2026; Sukenti et al., 2024). 

Such rich digital data were not accessible in pre-digital contexts, making these tools uniquely 

valuable for modern Islamic scholarship. Incorporating these methods strengthens the 

interdisciplinary character of Islamic studies by linking it with media studies, communication 

theory, and data science. This interdisciplinary expansion ensures that Islamic studies remains 

responsive to contemporary cultural dynamics. Therefore, digital methodologies enrich both 

theoretical and empirical dimensions of Islamic scholarship. 

The widespread use of digital platforms also introduces challenges that must be addressed 

through refined methodological frameworks. One major challenge is the tendency for 

misinformation and oversimplification to spread rapidly within short-form content 

(Szalkowski et al., 2025). Viral videos may prioritize emotional appeal or personal opinion over 

scholarly accuracy, creating distorted interpretations of Islamic teachings. (Yilmaz, 2025) 

highlights that some creators present incomplete or decontextualized religious rulings to attract 

engagement. This poses significant risks for young audiences who lack the background 

knowledge to assess accuracy. Islamic studies must therefore incorporate verification 

mechanisms and critical thinking frameworks to counteract such misinformation. These 

safeguards help preserve doctrinal integrity within digital environments. 

Algorithmic influences on content exposure represent another critical implication of 

digital platform integration. Algorithms curate personalized content feeds based on user 

behavior, creating echo chambers where individuals repeatedly encounter similar perspectives 

(Cohen, 2018). This can reinforce narrow viewpoints and hinder exposure to diverse scholarly 

interpretations within Islam. Such algorithm-driven environments may contribute to 

ideological polarization or selective religious consumption. Islamic studies methodologies 

must therefore incorporate algorithmic literacy to teach learners how platform logic affects the 

information they receive. Understanding these dynamics empowers Gen Z to recognize hidden 

biases within digital spaces. Consequently, algorithm awareness is an essential component of 

digital Islamic learning. 

Despite these challenges, digital platforms offer substantial opportunities for 

strengthening Islamic education. Their accessibility enables users from diverse backgrounds to 

engage with Islamic content without geographical or institutional barriers. A lecture uploaded 

to YouTube or a short TikTok reminder can reach millions within minutes, amplifying the 
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spread of beneficial knowledge. This democratization aligns with Islamic principles 

emphasizing the importance of disseminating religious guidance widely. Islamic studies 

methodologies can leverage this opportunity by encouraging content that balances accuracy 

with accessibility. Such an approach broadens the reach of Islamic knowledge while 

maintaining scholarly integrity. Therefore, platforms can serve as powerful tools for da’wah 

when used responsibly. 

Digital platforms also promote interactive and participatory learning—characteristics 

highly compatible with Gen Z’s learning preferences. Social media enables learners to ask 

questions, share reflections, and engage in discussions directly with content creators or peers. 

This participatory model aligns with Dewey’s experiential learning theory, which stresses the 

importance of active engagement. Islamic studies can capitalize on this by designing digital 

tasks such as reflective posts, collaborative commentary, or peer-based discussions. These 

activities enhance critical thinking and deepen understanding of Islamic concepts. As a result, 

digital participation strengthens the learning process by embedding learners in meaningful 

communal interactions. 

The flexibility of digital content formats offers additional pedagogical advantages for 

Islamic education. Educators can utilize infographics, animations, podcasts, and short video 

series to complement traditional monologues and textual explanations. These multimodal 

resources accommodate diverse learning styles, allowing students to choose the formats that 

resonate most with them. Visual and auditory reinforcements improve retention and foster 

deeper engagement with complex topics. Islamic studies methodologies should therefore 

incorporate multimodal design principles to reflect Gen Z’s media consumption habits. This 

integration elevates the appeal and effectiveness of religious learning. By using diverse media, 

Islamic education becomes more dynamic and relatable. 

Furthermore, digital platforms facilitate real-time engagement, enabling synchronous 

learning experiences across different geographic locations. Livestreamed sermons, online 

workshops, and virtual study circles allow learners to interact directly with instructors 

regardless of distance. This immediacy enhances accessibility and fosters a sense of global 

Muslim community. Real-time digital learning also supports instant clarification of doubts, 

making the learning process more responsive and fluid. Such features align with Islamic 

education’s emphasis on continual inquiry and communal learning. Therefore, platform-based 

live interactions represent a promising development for contemporary Islamic pedagogy. 

In summary, the integration of digital platforms into Islamic studies carries profound 

implications for authority, methodology, pedagogy, and learner engagement. While these 

platforms introduce challenges such as misinformation and algorithmic bias, they also offer 

unprecedented opportunities for innovation and reach (Aisah et al., 2025; Maiolini et al., 2025). 

A methodological framework that embraces digital tools, multimodal learning, platform 

literacy, and participatory engagement can ensure that Islamic studies remains relevant for 

Generation Z. Such integration strengthens scholarly rigor while enhancing accessibility and 

appeal. Ultimately, digital platforms should be viewed not as threats to traditional learning but 

as vital instruments for expanding and enriching Islamic education in the modern era. 

 

Challenges in Implementing Digital Islamic Studies Methodology 

The implementation of a digital Islamic studies methodology faces significant obstacles, 

beginning with the limited digital competency among many educators. Although Generation 

Z is deeply immersed in technology, numerous teachers remain reliant on traditional teaching 

methods and are unfamiliar with the digital tools their students regularly use. (Maloshonok & 
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Terentev, 2017) emphasize that this competency gap creates a mismatch between teaching 

approaches and student expectations. When educators lack confidence in using digital 

platforms, they struggle to design effective digital learning materials or manage online 

interactions. Such limitations reduce the potential impact of digital Islamic studies and widen 

the engagement gap. Consequently, teacher training becomes a crucial element of 

methodological reform. Enhancing educator digital literacy is therefore foundational for 

successful implementation (Falloon, 2020; Nguyen & Habók, 2024). 

Another challenge arises from the rigidity of current Islamic education curricula, which 

often remain rooted in conventional textual approaches. Many schools and institutions 

prioritize memorization, classical jurisprudential study, and face-to-face instruction, leaving 

little room for digital integration (Sulthon et al., 2024). While these traditional elements are 

essential, they do not fully address the learning realities of digital-native students. The absence 

of digital literacy, media analysis, or online ethics within the curriculum limits students' ability 

to navigate religious content in online environments (Kerimbayeva et al., 2024). Without 

curricular modernization, educational institutions risk producing learners who are doctrinally 

knowledgeable but digitally vulnerable. Therefore, updating curricula is crucial for aligning 

Islamic education with contemporary digital contexts. A reformed curriculum ensures both 

intellectual depth and digital adaptability. 

The prevalence of religious misinformation online poses another major challenge to 

implementing digital Islamic studies. Generation Z frequently encounters religious content 

through short videos, infographics, or trending posts that may lack scholarly accuracy (Burkett, 

2025). Because viral content spreads based on engagement rather than credibility, unverified 

interpretations often reach wide audiences quickly. This misinformation risks producing 

fragmented or distorted understandings of Islamic teachings. Islamic studies methodology 

must therefore integrate critical literacy skills to help learners evaluate content authenticity. 

Teaching students how to identify credible sources, recognize manipulation, and verify 

references is essential for protecting doctrinal integrity. Without such safeguards, digital spaces 

can become fertile ground for theological confusion. 

The attention economy of digital media introduces further methodological difficulties. 

Generation Z is constantly exposed to high-stimulation content designed to capture interest 

within seconds, making sustained focus on complex religious topics challenging. Traditional 

lectures or dense readings may feel overwhelming or disengaging for students accustomed to 

rapid, visually driven media. This disparity creates a barrier between Islamic content and the 

cognitive habits of Gen Z. Educators must therefore design digital Islamic learning materials 

that balance scholarly depth with engaging delivery (Adiansah et al., 2026). Such materials may 

include animations, short learning modules, or interactive elements that help maintain 

attention. Adapting to the attention economy is essential for ensuring meaningful learning. 

Socioeconomic disparities also hinder the equitable implementation of digital Islamic 

studies. Not all students have access to stable internet connections, personal devices, or 

conducive learning environments at home (Asio et al., 2021). These disparities create unequal 

learning opportunities even within the same classroom. As digital methodologies expand, 

students from disadvantaged backgrounds risk falling further behind. Islamic educational 

institutions must therefore consider strategies for reducing digital inequality, such as providing 

shared devices or offering offline learning resources. Addressing this digital divide ensures 

that digital Islamic education remains inclusive and equitable. Without such measures, 

methodological innovation may unintentionally reinforce social disparities. 
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A major conceptual challenge arises from the shifting structure of religious authority in 

digital spaces. Digital platforms allow anyone to present religious content regardless of 

scholarly training, blurring distinctions between qualified scholars and untrained speakers. 

This democratization of authority can empower learners but also creates confusion about 

reliable sources of Islamic knowledge. Generation Z may mistakenly equate popularity with 

legitimacy, giving undue weight to influencers whose interpretations lack scholarly grounding. 

Islamic studies methodology must therefore help students understand traditional frameworks 

of religious authority while navigating decentralized digital spaces. Clarifying these 

distinctions protects the credibility of Islamic scholarship. This balance is vital for fostering 

responsible religious engagement. 

Ethical concerns further complicate the implementation of digital Islamic studies. Online 

environments expose learners to risks such as cyberbullying, harassment, privacy breaches, 

and exposure to harmful ideologies. These risks threaten both the emotional well-being and 

spiritual development of young learners. Islamic education must therefore integrate digital 

ethics to help students interact online responsibly and safely (Adiyono et al., 2024). Teaching 

values such as confidentiality, respect, and responsible speech aligns with Islamic moral 

teachings. Embedding such ethics within digital Islamic studies ensures that learning is not 

only intellectually meaningful but also ethically grounded (Abidin et al., 2025; Farhanillah et 

al., 2025; Madkan et al., 2025). This approach fosters a safer and more constructive digital 

religious community. 

Rapid technological changes also present challenges for educators and institutions 

attempting to implement digital methodologies. New platforms, tools, and trends emerge 

constantly, making it difficult for curricula and teaching strategies to remain up-to-date. This 

technological volatility requires educators to be adaptable and continuously engaged in 

professional development. However, many institutions lack the infrastructure or resources to 

support ongoing digital training. This gap can cause Islamic education to lag behind broader 

educational trends. Therefore, sustained institutional support is essential for ensuring that 

digital Islamic studies methodologies remain relevant and effective. 

Institutional resistance to change represents another barrier that must be addressed. Some 

educators or administrators may perceive digital methods as incompatible with traditional 

Islamic pedagogy or fear that technology undermines established scholarly authority. This 

resistance can slow the adoption of innovative methods and limit opportunities for 

experimentation. Overcoming such resistance requires clear communication about the 

pedagogical benefits of digital approaches, including their alignment with Islamic values and 

educational goals (Assalihee et al., 2024; Mariyono, 2024). Highlighting successful case studies 

may also help build institutional trust. Ultimately, institutional openness is necessary for 

meaningful methodological transformation. 

In conclusion, implementing a digital Islamic studies methodology involves navigating a 

complex set of challenges related to educator readiness, curriculum structure, misinformation, 

attention dynamics, socioeconomic disparities, and shifting authority structures. These 

challenges highlight the need for comprehensive strategies that combine teacher training, 

curriculum reform, ethical guidelines, technological investment, and institutional support. 

Addressing these obstacles is essential for ensuring that digital methodologies can be 

implemented effectively and sustainably. By proactively confronting these challenges, Islamic 

education can adapt to the realities of the digital age. This adaptive capacity is crucial for 

supporting Generation Z’s spiritual and intellectual development. Ultimately, overcoming 

these challenges strengthens the future of Islamic learning. 
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Contributions and Theoretical–Practical Implications 

This study makes a significant contribution to the emerging field of Digital Islamic Studies 

by offering a structured and comprehensive methodological framework tailored to the learning 

behaviors of Generation Z. The integration of digital pedagogy, Islamic epistemology, and 

media theory strengthens the conceptual foundation needed to address contemporary religious 

challenges (Hilman, 2025). This interdisciplinary synthesis helps bridge the gap between 

traditional Islamic scholarship and modern digital realities. By doing so, the study 

demonstrates how classical Islamic knowledge can be contextualized within new technological 

ecosystems without losing its foundational integrity. This contribution is essential for ensuring 

that Islamic studies remain vibrant and adaptable in an era defined by rapid digital 

transformation. As a result, the findings reinforce the necessity of evolving Islamic academic 

discourse in alignment with societal change. 

On a theoretical level, the study expands Islamic studies by highlighting the need for 

epistemological renewal in digital contexts. Traditional Islamic knowledge transmission has 

historically relied on structured hierarchies of scholarship, isnād systems, and textual 

authenticity. However, digital platforms challenge these structures by enabling decentralized 

and instantaneous content production. This shift requires scholars to revisit how authority, 

legitimacy, and knowledge are constructed in digital environments. The study contributes to 

this conversation by demonstrating that epistemological flexibility is necessary to maintain the 

relevance of Islamic thought. Such theoretical development strengthens Islamic scholarship in 

the face of emerging digital epistemic challenges. 

The study also provides theoretical insights regarding the transformation of religious 

authority in digital spaces. The presence of influencers, micro-preachers, and anonymous 

content creators on platforms like TikTok and YouTube reshapes how authority is recognized 

by young audiences. These shifts have profound implications for the authenticity and reliability 

of religious guidance. By analyzing these dynamics, the study highlights the need for new 

methodological tools that can evaluate and contextualize authority in digital contexts. This 

theoretical framework encourages scholars to move beyond traditional gatekeeping and 

instead engage digital environments critically. In doing so, Islamic studies becomes more 

responsive to the lived experiences of Generation Z. 

Practically, the study provides actionable guidance for educators seeking to modernize 

their teaching methods. By emphasizing multimodal learning, collaborative digital activities, 

and interactive content, the study outlines concrete strategies that educators can immediately 

adopt. These methodological recommendations help bridge the gap between classroom 

instruction and the everyday digital experiences of Gen Z. Implementing such strategies can 

enhance motivation, increase comprehension, and make Islamic learning more accessible. 

These practical contributions are valuable for teachers, curriculum developers, and da'wah 

practitioners who aim to strengthen religious literacy in the digital age. Ultimately, the study 

equips educators with tools to create meaningful and engaging learning environments. 

Another practical implication of the study is its call for the integration of religious digital 

literacy into Islamic education. As misinformation, algorithmic manipulation, and selective 

exposure become increasingly common, learners must develop critical skills to navigate online 

religious content responsibly. Religious digital literacy involves evaluating sources, verifying 

references, recognizing bias, and understanding platform algorithms. By promoting this 

literacy, the study empowers students to engage with digital Islamic content in informed and 

ethical ways. This competency is essential for safeguarding doctrinal accuracy and fostering 
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intellectual maturity. Therefore, the study’s emphasis on digital literacy has significant long-

term implications for Islamic education. 

The study also highlights the potential of digital platforms to democratize Islamic 

knowledge and make it accessible to wider audiences. Digital tools allow educators to reach 

individuals who may not have access to formal religious institutions due to geographic, 

economic, or social constraints. This inclusivity aligns with Islamic principles that emphasize 

the universal dissemination of beneficial knowledge. By utilizing digital media strategically, 

Islamic education can extend its reach and contribute to global religious development. The 

study thus underscores the important role that digital platforms can play in promoting 

equitable access to Islamic learning. This democratization represents a major practical 

advancement in the field. 

Furthermore, the interdisciplinary nature of the study encourages Islamic studies 

researchers to adopt more diverse research methodologies (Ma’arif et al., 2025). The use of 

content analysis, digital ethnography, and media studies expands the methodological 

repertoire available to scholars. These interdisciplinary approaches allow for deeper analysis 

of contemporary religious behaviors and digital trends. By promoting methodological 

diversification, the study helps ensure that Islamic studies remains analytically robust and 

responsive to modern phenomena. This interdisciplinary expansion contributes to the field’s 

academic evolution. As digital culture continues to evolve, such methodological flexibility will 

become increasingly important. 

The study also highlights the global potential of digital Islamic learning communities. 

Digital platforms enable Muslims from different cultures, languages, and backgrounds to 

interact, share perspectives, and learn from one another. This transnational connectivity 

strengthens the global Muslim identity and promotes intercultural dialogue (Belhaj, 2025). 

These digital interactions can encourage empathy, reduce misunderstanding, and deepen 

appreciation for the diversity within the Muslim world. By identifying this potential, the study 

emphasizes the role of digital methodologies in fostering global unity. Such implications 

underscore the importance of integrating global perspectives into Islamic education. 

At a policy level, the study provides insights that can guide institutional and 

governmental initiatives. Investments in digital infrastructure, teacher training, and 

modernized curricula can equip educational institutions to better serve the needs of Generation 

Z. Policymakers can use the study’s findings to design guidelines that ensure ethical, efficient, 

and responsible digital religious engagement. These policies may include standards for digital 

Islamic content, training programs for digital educators, and curriculum updates. Such 

initiatives help create an ecosystem where digital Islamic studies can flourish sustainably. 

Therefore, the study’s practical implications extend beyond the classroom to broader 

institutional frameworks. 

In summary, this study offers substantial theoretical and practical contributions to the field 

of Digital Islamic Studies. By integrating classical Islamic epistemology with contemporary 

digital realities, the study helps redefine how Islamic knowledge can be preserved, transmitted, 

and contextualized. Its practical implications empower educators, institutions, and 

policymakers to adapt Islamic education for Generation Z. Moreover, its interdisciplinary 

approach enriches scholarly discourse and opens pathways for future research. These 

contributions ensure that Islamic studies remains dynamic, relevant, and resilient in the digital 

era. Ultimately, the study lays a foundation for continued innovation in Islamic education and 

scholarship. 
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Limitations and Future Research Directions 

A primary limitation of this study is its exclusive reliance on library research, which 

restricts the ability to observe real-time behaviors of Generation Z in digital religious spaces. 

While literature-based analysis offers deep theoretical insight, it cannot fully capture the 

dynamic, fast-changing nature of how young people interact with Islamic content online. 

Digital environments evolve rapidly, shaped by trends, algorithms, and platform updates that 

are difficult to document through secondary sources alone (Acs et al., 2021). As a result, the 

findings may not reflect the latest behavioral nuances emerging within Gen Z communities. 

Future research should incorporate empirical methods such as digital ethnography, interviews, 

and observational studies to validate and enhance the theoretical propositions presented here. 

These empirical approaches would offer richer insights into the actual digital practices of young 

Muslims. Such integration would strengthen the methodological foundation of Digital Islamic 

Studies. 

Another limitation is the lack of differentiation within Generation Z, who are often treated 

as a homogeneous group in this study. In reality, Gen Z is incredibly diverse, varying in terms 

of socioeconomic background, geographic location, educational access, and cultural exposure. 

These variations strongly influence how they navigate digital platforms and interpret religious 

messages. For example, a Gen Z student in an urban area with strong digital access experiences 

Islamic learning differently from one in a rural community with limited connectivity. 

Understanding these internal variations is essential for designing equitable and context-

sensitive methodologies. Future research should therefore analyze subgroups within Gen Z to 

develop more nuanced insights. This differentiation will enrich the accuracy and applicability 

of Digital Islamic Studies. 

A further limitation is the insufficient exploration of algorithmic influences, despite their 

significant role in shaping religious content exposure. Algorithms determine what users see, 

often based on engagement patterns rather than educational value or theological accuracy 

(Papakostas, 2025). This can create echo chambers that reinforce existing biases or selectively 

filter certain religious views while suppressing others. Without examining these algorithmic 

mechanisms, the methodology risks overlooking key structural forces influencing religious 

knowledge formation in digital spaces. Future studies must delve into algorithmic literacy and 

examine how platform design impacts Islamic content consumption. Such research will be 

crucial for crafting methodologies that prepare learners to critically navigate algorithm-driven 

environments. Analyzing algorithmic behavior will also help educators understand how 

digital structures affect religious interpretation. 

Additionally, this study does not sufficiently address the psychological effects of digital 

religious engagement on identity formation among Generation Z. Prolonged exposure to 

conflicting religious viewpoints, online debates, or extremist rhetoric may cause confusion, 

anxiety, or spiritual fragmentation. Digital overstimulation can also contribute to reduced 

attention spans and superficial processing of religious knowledge. Understanding these 

psychological impacts is vital for developing supportive educational strategies that nurture 

emotional and spiritual well-being. Future research should incorporate psychological 

frameworks to examine how digital religious practices influence cognitive and emotional 

development. Such interdisciplinary work will enrich the pedagogical relevance of Digital 

Islamic Studies. Addressing these psychological dimensions strengthens the holistic nature of 

Islamic education. 

Another limitation lies in the lack of experimental studies evaluating the effectiveness of 

proposed digital learning models. While this research offers theoretical and conceptual 
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frameworks, it does not test specific instructional designs such as gamified Islamic education, 

AI-supported tutoring, or blended virtual learning environments. Without empirical trials, the 

practical effectiveness of these methods remains uncertain. Future researchers should design 

and conduct experimental or quasi-experimental studies to measure learning outcomes, 

engagement levels, and value internalization in digital Islamic learning. These evaluations will 

help refine teaching strategies and identify best practices. As digital education expands, 

evidence-based approaches will become increasingly important for maintaining pedagogical 

quality in Islamic studies. 

The study also does not address the risks posed by harmful digital content, including 

radicalization, polarization, and online harassment. These dangers pose real threats to young 

Muslims, who may inadvertently encounter extremist ideologies or divisive narratives in 

unregulated online spaces. Without discussing these risks, the methodological framework lacks 

a comprehensive defensive component. Future research must examine how Islamic education 

can promote resilience, critical filtering, and protective mechanisms against harmful online 

influences. This includes understanding how extremist groups utilize digital platforms to 

spread ideologies. Addressing these risks is essential for ensuring that digital Islamic studies 

supports both spiritual safety and intellectual integrity. 

In addition, this study does not explore how digital Islamic content interacts with broader 

sociopolitical and cultural forces. Online religious narratives often intersect with issues such as 

identity politics, nationalism, feminism, or global Muslim solidarity (Rouhani, 2017). These 

intersections influence how young Muslims interpret religious teachings within contemporary 

contexts. Without examining these sociopolitical dynamics, the study may overlook important 

factors shaping Gen Z’s religious worldview. Future research should explore these 

intersections through interdisciplinary frameworks involving sociology, anthropology, and 

political science. Such analysis will help Islamic studies remain attuned to the diverse cultural 

realities experienced by digital-native Muslims. This broader perspective enhances the 

relevance of the field. 

Technological rapidity presents another limitation, as the ever-changing nature of digital 

tools makes it difficult to maintain methodological consistency. Platforms frequently update 

their algorithms, introduce new features, or fade in popularity, requiring constant revision of 

educational strategies. Teaching methods that work today may become obsolete within a year 

due to technological shifts. This volatility challenges Islamic educators who may lack the time 

or resources to adapt continuously. Future research should therefore develop flexible, 

adaptable frameworks that remain relevant despite rapid technological evolution. Designing 

“evergreen” methodological principles can help ensure long-term usability. Such flexibility will 

strengthen the sustainability of digital Islamic education. 

The study also does not examine the role of families and communities in shaping Gen Z’s 

digital religious practices. Parents, siblings, and local religious communities often influence 

how young people interpret and evaluate Islamic content online. Ignoring these social 

dimensions risks treating digital religious learning as an isolated process, which does not reflect 

real-life dynamics. Future research should therefore explore how offline relationships interact 

with digital religious behavior. Understanding these multisystem interactions will lead to more 

comprehensive and socially grounded methodologies. Such insights are essential for designing 

holistic Islamic education models that integrate digital, familial, and community influences. 

In conclusion, while this study offers a strong conceptual foundation for Digital Islamic 

Studies, it is restricted by methodological, psychological, technological, and sociocultural 

limitations. Future research should adopt empirical methods, explore subgroup differences, 
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analyze algorithmic impacts, and examine psychological and sociopolitical dimensions of 

digital religious behavior. Addressing these gaps will help develop more robust and 

contextually grounded methodologies for Islamic education in the digital era. By expanding 

the scope of inquiry, researchers can better meet the complex needs of Generation Z. 

Ultimately, the limitations highlighted here open pathways for richer, more interdisciplinary, 

and more impactful future research. Such efforts are crucial for advancing the field of Digital 

Islamic Studies in meaningful and sustainable ways. 

CONCLUSION  

This study reveals a significant finding that digital platforms such as TikTok, Instagram, 

and YouTube have become the primary epistemic spaces for Generation Z in acquiring and 

constructing religious understanding. This phenomenon not only transforms learning patterns 

but also shifts religious authority from traditionally centralised scholars and institutions to 

more decentralised digital media actors. This finding has a substantial impact and challenges 

the assumption that Islamic learning is predominantly text-based and classroom-centred. 

This research confirms previous findings regarding the dominance of digital media in 

Generation Z’s learning processes, while also questioning the validity of conventional Islamic 

studies methodologies that remain insufficiently adaptive to technological developments. 

Furthermore, this study introduces a digital Islamic studies methodology that is adaptive, 

interdisciplinary, and grounded in religious digital literacy, thereby enriching perspectives in 

contemporary Islamic studies, particularly in the context of digital-native generations. 

This study is limited by its reliance on a library research approach rather than direct 

empirical data, which means it does not fully capture the dynamic behaviours of Generation Z 

in digital environments. Additionally, it does not adequately account for variations in social 

background, geographic context, and access to technology. Therefore, further research using 

empirical methods, larger and more diverse samples, and broader contextual variations is 

necessary to produce a more comprehensive and in-depth understanding, as well as to support 

the development of more accurate Islamic education policies in the digital era.. 
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